
What are parents' views on our remote learning provision? 

We would like to thank the 360 plus families that kindly contributed to our survey on remote 

learning in this second national lockdown.  As lockdown looks set to continue for a few weeks , we 

were keen to see if we could learn anything from parents' experiences at home , helping their 

children to learn.  At the time of my writing this, about 363 parents had responded, many of whom 

might have more than one child at school, so there is a sample of about a third of parent: quite a 

representative number. 

This report looks at the questions asked and makes a commentary if there is general point that we 

might pick up as teachers to guide us in our practice.  We have used images for the Microsoft Form 

report to illustrate parents’ views.  Please note that response do not always add up to 363, because 

it was not compulsory to answer every question. 

 

We think that this table (1) represents a good level of satisfaction and while we will strive to ensure 

that every family feels satisfied or very satisfied with remote learning, we are pleased that provision 
overall has been well received. 

 

This next table (2) suggests that parents feel we have been able to sustain the quality of what we 

have provided over the five weeks so far.  It may also indicate that they feel  students are managing 
to sustain their participation too. 



This would seem to relate to teachers’ judgements about how students are getting on with their 

learning and meeting expectations.  These judgments were expressed in our recent remote learning 

engagement report.  Taking an average of all students in Year 7-11 and the score they got in each 

subject: 34% of reports said they were exceeding expectations and 44% percent said they were 

meeting them.  This did leave a minority though that we really need to help, 14% who were not 

managing what the average child was and 8% had struggled to engage at all with remote learning.  
The rates were better in the sixth form, as we would expect. 

 

We can conclude form table 3 that we are meeting our expectation of providing five hours of remote 

education.  We also think that the proportion saying four hours, or more, is sufficiently large to say 

that if a student/parent feels they are not getting enough online learning this may be an issue of 

them not doing what has been set or not doing it well enough rather than an issue with teachers not 
setting enough. 

 

In table 4, parents were asked how long the school day should last, largely agreeing with the 

government’s expectation of around five hours (six including breaks) , “as long as normal” face to 
face school. 



 

In table 5, we asked parents whether they thought the Leventhorpe remote school day was the right 

length.  This showed a clear majority view that it was about right, with fewer expecting a longer or 

shorter day than was being provided.  Blue in this pie chart is “too long” where the text if cut off, 
green is too short. 

Table 6, indicates parents’ perception of the proportion of lessons that are live settles on an average 

of three out of the five.  This does need to be qualified by observing that we know some students 

are not attending live lessons even though they are submitting work and so some parents’ 
perception might be affected by what they can observe at home. 

Other duties such as parents’ consultations and looking after students in keyworker school  mean 

that teachers will not be able to teach every lesson live, but we intend to push for as many as 

possible in the next weeks. 



 

Table 7 about feedback, suggests that our choice of Office 365 as a platform has been a good one in 

terms of the mechanism it gives us for feedback.   Only a small proportion of pupils felt they had 

received very little no feedback and some of these could therefore be attributable to factors such as 
late submission or and unfamiliarity with where the software posts feedback. 

 

The final two tables invited parents to list up to three activities that they felt helped remote learning 

and then didn’t help.  Table 8 indicates, many things were felt to be effective but that live 

presentation by the teacher or live help and guidance by the teacher were most beneficial.  



 

Table 9 reversed the question to ask about techniques that were less successful, and this confirmed 

that live presentation or help was unlikely to be seems as unbeneficial.  Putting both  tables together, 

one could also conclude that variety of activity type is probably sensible, but that students are not 
necessarily going to feel that everything they get benefits them individually. 

We also gave parents the opportunity to pass on points about individual subjects which have been 

shared with teachers whether positive or constructively critical.  There was no particular trend in the 

comments, other than the very sensible observation that some practical subjects were harder to 
teach and engage in with remotely. 

 


